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Abstract 
The purpose of this study is to identify and justify means of enhancing effectiveness of pedagogical communication and to 
develop the training program aimed to improving interaction of students and lecturers in typical problem situations. The results of 
the study of lecturers` views reveal the specifics of conflicts in interactions with students. The outcomes of the comparative and 
correlation analysis of self-evaluations of lecturers with different pedagogical experience are substantiated. The assumption that 
the basis of the problems of communication lies in the low level of lecturers` reflection is confirmed. The developed program of 
training of communicative skills of a lecturer through the growth of pedagogical reflection and the results of its application are 
described. The article concludes with a discussion of the importance of pedagogical reflection for successful interaction of 
students and lecturers. 
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1. Introduction 
Communicative activity of a university lecturer is an integral part of his profession. In interaction with students 
and colleagues lecturers demonstrate their personal and professional qualities, master or improve new ways of 
communication, expand the range of possibilities in the analysis and solution of problematic communication 
situations. Strong communicative skills are also necessary for the lecturers in order to prepare presentations of 
instructional materials, to describe teaching experience, to analyze students` feedback, to present their own opinions 
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orally and in written form. But as practice shows, not only beginning lecturers  but also experienced ones from time 
to time have difficulties in organization of effective pedagogical communication. 
The analysis of the literature has shown that in the field of view of the researchers there are different aspects of 
the problem of pedagogical communication. Among them there is the importance of communication for professional 
competence of teachers and the analysis of the perceptions of those involved in educational act on its quality in terms 
of teacher-student communication (Seghedin, 2012). A similar problem is explored by Cehan (2002). The author 
discusses aspects of EFL classroom discourse in the Romanian context.  Some researchers report about the role of 
self-concept and self-evaluation of lecturers in pedagogical communication (Glotova, & Wilhelm, 2014).  
The impact of the words and actions of the teacher is considered by Warren (2013), who develops the idea of 
teaching as performative act where words and actions aim to effect cognitive, affective, and behavioral changes in 
learners. Kindeberg (2013) writes about the role of emotions in educational communication. It is shown that the 
educative character of the teacher impacts students` willingness to interact and share the teachers’ knowledge, skills 
and values. Therefore, these aspects should be developed among educators. Based on the authority of the pedagogy 
classics some researchers write about inadmissibility of teacher`s authoritarian impact on the learner in the process 
of communication (Uspanov, Zhansugirova, & Bissenbayeva, 2013). The issue of efficiency of pedagogical 
communication occupies a special place in the study of foreign languages (Faucette, 2001). Various methods of 
organization of educational process in a communicative pedagogy (Tsay, & Brady, 2010); the role of communication 
technologies in the design of the pedagogical models in the higher school in the UK (Caird, & Lane, 2013) are 
discussed. 
Thus, the analysis of the literature shows that the problem of the difficulties in the process of teacher-student 
communication is intensively studied. However, it is important to identify and justify means of improving 
effectiveness of pedagogical communication to analyze various reasons of difficulties and barriers of interactions in 
the modern university education.  
On this basis purposes of the study are:  
- To develop the training program aimed to improve pedagogical communication in typical problem situations 
through the growth of pedagogical reflection of lecturers. 
- To verify empirically the applicability of the developed training program and its efficiency for   improving the 
pedagogical communication.  
To solve this problem we used a model of Zimnyaya (2009). The author divides the teachers’ features in four 
groups: 
• Psychophysiological properties as a basis for the realization of the teacher`s role; it is largely determined by 
innate biological characteristics and peculiarities of the nervous system (for example, health, flexibility, activity, 
stress resistance and others); 
• General and special teaching abilities (including intellectual, creative, academic, oratory, organizational, 
perceptive, communicative ones, etc);  
• Personality orientation and motivation of teaching (intrinsic motivation to teach, focus on academic and 
professional achievements of students, orientation to the own personal and professional growth, etc);  
• Professional teaching knowledge and skills (educational, methodological, didactic, psychological, etc).  
According to Zimnyaya’s model, we assume that difficulties in lecturers’-students’ interaction could possibly be 
caused by the following reasons: 1) psychophysiological properties of a lecturer (low stress resistance, for example); 
2) lack of pedagogical abilities; 3) lack of motivation to teach; 4) lack of pedagogical knowledge and skills. In other 
words, problems in pedagogical communication, due to different groups of the teacher’s characteristics, lead to 
typical difficulties in the interaction with students. The ways of overcoming these difficulties are different. 
So problems in communication could arise from psychophysiological characteristics of the teacher (e.g. rigidity, 
impulsivity). These features should be taken by a lecturer into account when he or she is planning the 
communication process. The deficiency of pedagogical abilities can be overcome by their development with the 
special training courses. The problems resulting from the lack of motivation to pedagogical activity are settled on a 
deeper personality level. Possibly a lecturer needs to give a meaning to teaching and to interaction with students, or 
to change profession. If problems are caused by deficiency of professional pedagogical knowledge and skills then 
they can be acquired in the process of accumulation of professional experience.  
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Thus, it is essential for lecturers to know their own peculiarities of these groups of professionally significant 
qualities. It is necessary to understand how to overcome the problems in communication. In our opinion, a lecturer 
could realize such self-estimation and self -understanding processes only through special reflection.  
On this basis, we set the research questions:  
- Can pedagogical reflection increase effectiveness of pedagogical communication?  
- How can we take into account the importance of lecturers` reflection in the training program and improve it?  
2. Methods 
We used the questionnaire for lecturers and content analysis of data. To study lecturers’ self-evaluation and 
personal characteristics we used the psychological technique for studying the self-evaluation of personality (Dembo, 
Rubinshtein, modified form), The Interpersonal Diagnosis of Personality (Leary, adapted form) and Eysenck 
Personality Inventory (Eysenck, adapted form).   
Participants for study included 50 lecturers from different faculties of St.-Petersburg State University. When 
analyzing the results, they were combined on the grounds of specialty into three groups: Humanities, Natural 
Sciences and Technical faculties; and on the grounds of teaching experience: lecturers with experience less than 2 
years, from 2 to 7 years and more than 7 years. 29 of all participants were women and 21 were men. The age of 
participants ranged from 26 to 54.  
SPSS-20 was used for data processing. Descriptive analysis, Spearman correlation analysis, analysis of variance 
(ANOVA) and T test Student were conducted to evaluate the study objectives. 
3. Results 
3.1. Typical problems in communication with students according to the survey of lecturers 
The survey of lecturers revealed the specifics of conflicts in communication with students. The most typical are 
the following causes of conflicts: differences in value orientations were indicated by 54% of respondents; students` 
tactlessness in communication with teachers - 32% of lecturers; differences in mutual expectations - 74%; the 
correlation of the level of professionalism of lecturers (usually high) and achievement of students (usually low) - 
22%. 
For example, the mutual expectations of students and lecturers are the following. The student expects  the lecturer 
to respect him; introduce students to a program and requirements to the examination;  offer contemporary material;  
apply effective teaching methods; start and finish classes in time; assess adequately student's knowledge. The 
lecturer expects the student to treat him with respect; attend classes regularly; prepare lessons thoroughly; work 
actively in the classroom.  
In turn, lecturers explained the low efficiency of the educational process and the conflict in communication by the 
following reasons: dependency attitude of some students to study, laziness, unwillingness to  learn; weak basic 
training and a lack of students' independent thinking, a low level of general education; lack of motivation to learn 
and to the future profession; inflated self-esteem. The most common cause of conflicts between students and 
lecturers is students` dissent about the assessment of their knowledge. 
3.2. Analysis of self-evaluation of lecturers 
The data were obtained with modified technique of Dembo-Rubinshtein. Lecturers were offered to note 
graphically their own level of development of listed qualities on scales from 0 to 100 points. The procedure was 
performed individually, all data listed were confidential. Overall we received lecturers’ self-evaluations on 19 scales. 
ANOVA revealed differences in self-evaluations by the gender, lecturers` specialty and teaching experience. 
Women appreciate their “emotional stability” lower (M±SD 66.92±14.22) than men (M±SD 80±4.6), p=0.03; and 
also they appreciate their “professional knowledge” lower (M±SD 63.28±17.37) than men (M±SD 71±7.231), 
p=0.007. On all estimated scales women’s evaluations have higher standard deviation, which probably means a 
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higher level of their reflection and more differentiated perception of themselves than men do. Lecturers of Natural 
Sciences (M±SD 74.50±11.89) and Technical faculties (M±SD 75.00±8.60) rated significantly higher their 
"orientation to people" than lecturers of the faculty of Humanities (M±SD 60.42±15.14), p=0.007. This data in our 
opinion might be inherent for our sample, and was caused by the fact of their inclusion into the training program that 
increased interest in psychological issues for lecturers of non-humanitarian faculties. Another explanation of the 
obtained differences may be the phenomenon of emotional weariness, which is more typical to the specialists of the 
humanities. Though, this issue requires further study. Lecturers with teaching experience from 2 to 7 years assessed 
their “oratory abilities” more highly (M±SD 71.2±7.56) than lecturers with experience less than 2 years (M±SD at 
58.75±13.6) and experienced lecturers with more than 7 years` experience (M±SD 68.8±12.6), p=0.042. 
Table 1. Self-evaluation of lecturers with different teacher training experience  
 Scales “Experienced” 
lecturers  (points) 
“Beginning” lecturers   
(points) 
T test Student 
  Mean SD Mean SD t p 
Psychophysiological qualities       
Нealth 78.06 9.87 72.76 11.23 1.55 .126 
Еmotional stability 80.00 7.42 63.00 12.29 3.88 .002 
Plasticity 66.39 15.03 70.10 17.31 -.702 .484 
Activity 74.75 8.99 80.56 16.09 -1.05 .350 
Stress resistance 71.07 12.73 58.25 17.14 2.29 .027 
Pedagogical abilities        
Oratory abilities 68.8 12.60 58.75 13.6 .407 .840 
Creativity   70.00 12.31 68.33 19.42 .963 .052 
Reflexivity   64.17 8.01 56.25 14.31 .578 .741 
Organizational abilities  72.50 15.88 70.10 20.88 .717 .367 
Empathy   69.90 12.74 66.00 20.52 .617 .511 
Communicative abilities  74.22 13.81 73.27 15.16 .839 .207 
Personality orientation       
Motivation for teaching 81.47 12.47 78.22 16.29 1.32 .197 
Self-development 83.00 12.16 75.64 18.71 1.43 .159 
Orientation to people 72.73 11.69 65.31 15.76 1.32 .197 
Tolerance 85.63 8.21 67.08 17.32 2.87 .017 
Professional knowledge & skills       
Subject specific knowledge 70.83 13.31 64.50 18.86 1.24 .222 
Pedagogical knowledge 65.83 16.49 70.0 11.72 -.723 .478 
Psychological knowledge 66.80 17.39 65.63 14.25 .179 .860 
Didactical skills 61.92 17.97 56.47 18.44 .814 .423 
 
We compared the self-evaluations of “experienced” lecturers (n=23, work experience over 7 years, mean age 
41.6), and “beginning” lecturers (n=21, teaching experience less than 2 years, mean age 27.9) using t- test Student 
criteria. As can be seen from Table 1, significant differences in self-evaluations of experienced and inexperienced 
lecturers are observed only on scales “emotional stability”, “stress resistance” and “tolerance”. These scales refer to 
psychophysiological peculiarities reflecting the emotional reactions of the lecturer in difficult frustrating situations, 
including those arising from communication with other people. Self-evaluations of “beginning” lecturers on these 
scales are significantly lower than those of “experienced” ones. Self-evaluations on other scales are very similar in 
both groups. It is noteworthy that there were no significant differences in self-evaluations of teachers’ pedagogical 
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abilities, communicative abilities, as well as in special pedagogical knowledge and skills. These data can be 
interpreted as a positive self-relation of lecturers in both groups, which is a favourable fact. However in our opinion 
absence of significant differences and very close individual self-evaluations on different scales are the demonstration 
of low reflective abilities of lecturers, and insufficiently differentiated “teacher” self-concepts. This is confirmed by 
one of the lowest self-assessments on the scale “reflexivity”, as well as low self-esteems on scales of “empathy” and 
“psychological knowledge”. The fact that modes on most scales in both samples come out at 70 and 80 points could 
also be interpreted as the low level of lecturers` reflection. 
3.3. Analysis of the interrelations between self-evaluations of lecturers and their personal characteristics 
To study the peculiarities of lecturers` self-perception Spearman correlation analysis (r) was conducted. It 
included variables of lecturers’ self-evaluations and their personal characteristics, identified by The Interpersonal 
Diagnosis of Personality (IDP) and Eysenck Personality Inventory (EPI). Table 2 shows that lecturers` self-
evaluation on the scale “emotional stability” is not correlated with the “emotional stability/ neuroticism” in EPI. The 
self-assessment of “communicative abilities” seems more accurate as it is correlated with the scale of cooperation 
(IDP), but it is not correlated with “extroversion” (EPI). As it could be seen from table 2, there were revealed 
correlations between similar in content, but not the same properties (self-evaluation of “activity” and “extraversion”; 
inverse correlations between self-evaluation of “tolerance” and “aggressiveness”, etc). In the context of our study we 
interpret the obtained data as not sufficiently accurate self-perception of lecturers. 
     Table 2. Interrelations  of lecturers` self-evaluations and their personal characteristics  
Scales of self-evaluation Personal characteristics   r  p 
Еmotional stability  Neuroticism (EPI) -.244 .088 
Communicative abilities   Extraversion (EPI) .161 .264 
 Neuroticism (EPI) -.289* .040 
 Cooperation (IDP)  .335* .017 
Activity Extraversion (EPI) .297* .044 
 Dominance  (IDP) .306* .031 
Tolerance Aggressiveness (IDP) -.317* .026 
 Neuroticism (EPI) .331* .019 
Empathy   Aggressiveness (IDP) -.319* .024 
Stress resistance Extraversion (EPI) -.321* .023 
4. Discussion 
Thus, the obtained results confirmed assumption about insufficient level of reflection of lecturers. To solve this 
problem a training program aimed to improve lecturers’ reflective skills was developed. The basic version of the 
training program was oriented to beginning university lecturers (and also to postgraduate students, applicants) who 
did not have enough teaching training experience. In our work it was realized in the framework of the additional 
professional educational program "Teacher of higher school", implemented by the Department of psychology and 
pedagogy of personal and professional development of the faculty of psychology of St. Petersburg State University 
(http://www.psy.spbu.ru/abitur/perepodgotovka/higher-school). This training program can also be used for the 
qualification improvement of lecturers interested in enhancing the quality of their professional activities. 
There were 10 groups with 9-11 participants in each who took part in the training program. The training course 
for each group was conducted during 4 days, 6 hours a day. When enrolling in groups we followed the principle of 
mixed formation: lecturers of different age and experience, from different faculties were gathered in one group. The 
proposed technology is group training, learning and developing effect of which is based on the regularities of group 
dynamics and gradually manifested during dialogues and reflection. The training content includes the 
implementation of training tasks, modeling situations of pedagogical interaction, individual and group testing, role 
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plays, debates and discussions on the basis of feedback, analysis of the situation in the group and reflection of the 
participants.  
In the training program three directions are implemented.  
• Cognitive direction: discussion of the necessary teacher’s qualities and necessity of reflection for successful 
pedagogical communication. The first step was aimed to form students` own idea of what subjective qualities 
and properties provide effective pedagogical communication, i.e. shaping “the image of the goal”. This outcome 
will play the programming and directing role.  
• Emotional-motivational direction: lecturers’ motivation for improving their communicative competence. The 
more realistic and differentiated self-assessment of lecturers is achieved while exercising aimed to develop 
reflective skills and empathy through feedback from the group. With the express purpose typical problem 
situations of teacher-student communication (the role games "The First lecture", "Disagreement with the 
assessment" and others) were modeled. 
• Behavioral direction: formation of practical skills. Necessary pedagogical skills are acquired through training 
exercises or modeling of typical "difficult" pedagogical situations with their further discussion and analysis. The 
result was the absorption of certain behavioral repertoire and in general the acquisition of greater freedom and 
flexibility in the implementation of the pedagogical communication.  
After the training course the participants wrote individual final papers (essays), aimed at reflecting of the obtained 
experience, and outlining directions of their personal and professional skills improvement.  Content analysis of these 
essays (n=63) showed very high interest of lecturers in developing their own individual programs of enhancing the 
communicative success. On average, each participant noted four specific areas to be reached. Among them, in 
percentage of total amount of the statements, the first place was given to the development of teaching skills (32.1%), 
including communicative (11.7%), organizational (9.2%), public speaking (8.6%) and others. The second place was 
occupied by the development of self-regulation skills  (26.9%), including the development of self-control (12.9%), 
coping with stressful situations (6.1%), and care about health (3.6%). 19.1% of the statements were concerned with 
self-development, including the increase of self-confidence (12.3%), development of self-knowledge (3.6), 
broadening of outlook (3.2%).  21.9% of references included plans of development of professional subject (9.2%) 
and pedagogical (6.7%) knowledge, acquisition of modern educational technologies. The final discussions of the 
training results showed that most of the participants had already started to apply the received knowledge and skills in 
teaching and to cope with emerging problems. 
5. Findings 
The importance of pedagogical reflection for successful interaction of students and lecturers was identified. We 
developed the technology of self-presentation for educators using the techniques of pedagogical rhetoric, training 
programs strengthening the competence of pedagogical communication. The inclusion of training program in 
university courses of lecturers’ professional skills improvement was approved. In the training program the lecturers 
practised in techniques of establishing contacts with the audience, feedback, self-presentation, using of verbal and 
nonverbal means of professional pedagogical communication; they also learned the skills to resolve conflict 
pedagogical situations, and techniques of improvement of self-regulation and stress resistance. 
6. Conclusions 
Pedagogical reflection is the leading mechanism in the successful interaction of lecturers and students; it helps to 
prevent consequences of difficulties in pedagogical communication. According to students` feedback, students’ 
academic success, and teachers’ self-evaluation, lecturers who have been trained are more successful in 
communication with students, are able to foresee and prevent potential difficulties in pedagogical interaction. 
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